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éez‘z‘/nj starled woith Z.earn/nﬁ 5}/ D&S{gn




éez‘z‘/ng started

There are a number of different

a/eézgn /9/762585 Chad e have

observed teac hers engage n twhen
oo /nﬁ orth [.earn/ng Ay Deé{gn.

7T hese phGSes are coorked
Z /7/‘04(9/7 in different coays 5}/
different teachers. THS means
i 1S best Yo wuSe tactics and
fec/m/‘?aeé Zhat wor(’ for you .

The tools and tactics set ouwd
on the £ol/ oa)/‘ng /962385 are meant
lo i/lustrate the differesnt
phases and are a coay of’ 3ef f/‘ng
Started enith Leczrn/ng Ay Desfzn.

\ﬁ



TéQC/’}e/‘ —S —-a/eS 'gner
rhases

Tdeadion



. N

1d, edZ‘ ' ON
The £irst phase of a/es{gnfnﬁ we call ideation. THS /s where Ceachers 3@/73)‘622‘3
1deas /73}/ can wse in the classroon. Beg/n éy /a/enz‘/fy/nﬁ a 5/3 1dea, a 34(/0///73
?aeéf/on y Copic or project Cheme For a unt of ork which fulfills a Systen,
school, or curricu/un re?a/re/y/enz‘ and generdte ideas for activities -
brainstor L(S/nﬁ bt hers paper of posSt-it-notes — which address ¢/ns 5/3
idea or Copic and that provide for student engaﬁemenz‘ and deep L(na/er\SZ‘ana’/ng.
This phase is all about 3eneraz‘ "’7\9 ideas.







7T he idection p/?dée 's all about gerdre




Next ) pr/nf




= f/?e (nown activities in Y de5/3n7
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;
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777e Léy) Placemcd a//owS z"eac/zers 2o map acZ‘M Zies co 77
generated on post—~t notes in Zhe /c/eaz‘/oﬁi;bhzz se Zo the Know ¢ a
Che Placemdd. _77zey can then z‘a/( aéquz‘ , SoRE refine y fe —-a_)r/Z‘e N
activities o Cheir 0’36/19/76 So as Zo a"C/I/e\/e a balance of pea/ago
a’oxng Chey can /a/enflfy and aa/a/re.55 any 94pS; e g. Yave T /nc/ac/e




CRm—

Marea s hand moves across the Placemad as She talks, SO:Z‘S and refines her
a’eS{gn. In so a/o/ng , She demonstrates o Julia, Aer CO//eagae in red Ao each
of’ Che activities maps Co Che ,énow/eo’ge processes and fow Chey all
contribute o the PUlpoSe of Zhe /edrn/ng.




%ere we See Q C/OSe—a/? Shot of a Placemdad. 41(%&/‘ Some
discussion, the /earn/ng activities are positioned aga/néf Zhe
appropriate énoa)/ea/ge processes on the Placemat.

A)/7y do youl Z‘/?/‘n,é one orange Si/‘c(’er SitS in-betieen A, ha/yél‘ng
Appropriately and Analysing Critically?



7 he qupx‘ng pPhase encourages Z/?/'né/ng and ref7 /ecz‘/ng. In a
group Seiffng e encourages a d/‘a/03ae and discussion ¢hal
Seems Co ée aZ the hear? of Zhe a/eélgn pro@eéé and of COM/ng

o wunderstard....

';a,ag

7 he Ledrn/ng Ay Deé{gn Placemat can be wsed in a number of
LWays - lo Stimulale i/?/tn,é/ng and ref/ecf/ng)' M@Pp/nﬁ owt neco
designs ; mapping existing plans ; mapping and analysing the designs
of CO//ea3a85 5 /niroa’ac/nﬁ Zhe Know/eo/ge Processes o others.



Or, 2he Placemad can be wsSed Zo map and re "0/85/:9/7 a
fop/c ¢hat youl Aave a/reaa/y z‘aag/ﬁ.




In 2he Se?aenc/ng /9/7d68 leac hers scaffold he /earn/‘ng éy / dée//ng or
affacﬁ/‘ng colored dots to the actvities y ©F »mMar /'ng Cher eoith color , Zo
represent /e Knoa)/ea’ge Processes, ¢hen p/ac/ng Che activities into a ieac/w'ng
Se?aenCe. In 2his LAy Zhe /edrn/ng 1S /Oarpo\Se/Z(//y a/eS/Bnea/ Zo ensure that
Chere 15 an effective »rix of /Oealajog/e\ﬁ , LA Che activities connect well one
torth anot her ) et her éa/‘/d/'nj on those activities which came before or
54(/9/90/{‘//73 Z‘/?oée Chal come aFler , and Cthat each acz‘/wz‘y 15 relevant to Zhe
/ed/‘h/hg and has earned its (eeﬁ AHetvities can be culled or newo ones added.
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Se?aencfnﬁ

Colored dots repreSenf/nﬁ Zhe (noa)/ealge processes are matched with Che
activities o Show Ahoew Che pea/dgogl‘eé can be \Se?aenCea/ Zo achieve a balance

of pea/agogfeé )

A 3000/ a/eélgn ewill feel coherent and connected: there wwill be a \Sil‘ong Sense
of a' i/?ﬁo&(g/? —/ie, eX/Sf/‘ng between the activities. AZ 2h's pornt Che Ceac fer
My revieco Zhe Segience of /earn/ng lo ensure Chal the rux of actvities
addresses the diverse needs of her studernts.




——
N/Z‘h Z.edrnmg 5}/ Deézgn
Z‘/]el‘e 5 a reCOﬁn/Z‘/ on that

/earn/ng 1Sh Z‘Jaéz‘ p/annmg
a Series of tasks!

74 5//73 Zhe Know/ea’ﬁe
Processes we Aave Zo ,éeep
d&@nﬁ ourselves ( %ow does
¢Ahat QCZ(/\//‘Z‘y contribute to
Zhe /earn/ng and Co what we
want our kids o achieve?’



( e\//‘ea)/‘ns d/?a/ d/ /:9/?/‘/73
Are % activities malched Zo % /earn/nﬁ 30&/ s7




( e\//ea)/ng dna/ d/ /gn/‘nﬁ

In ths /9/7@58 ZA e a/eérgneré are
re\//‘ew/ng their activities aga/nsi
Zherr /earn/ng 3062/5 .

Whdat do we want owur learrners o
achieve? Howw?

Is tAis the r{g/zi QCi/'\//fy Zo
achieve Chat 3052/ 7

Yo do owr activities connectd one
eoith another?

Do owur activities 54(//0/ on those
Al come before and scaf¥old
those thal come /ader?




’Téac/w‘ng and cc;pz‘ar/ng

77763 Zeac her—as —researc her Ceaches and cqu‘are\S eVidence of /earn/ng' ZA e
before —a/armg —arler reépon\SeS of SZ‘aa/enZS lo the activities She has des: 3nea/

al ong eorth Ma/ilmoa/a/ 6/763;95/702‘6 that cqu‘are or /Oreéer\/e Zhe wayé n which

lecarners are /earn/ng. She qul‘dreé video, audio or //yzageé > She documents Zhe

process ; and collects artefucts and eXdMﬁ/eS of” student cork. These
artefucts of /ea/‘n/nﬁ are annolated, and/yéeo/ and related o Zhe o/e\S/Sn, and
inforn the refi n/n3 and rede6/5n/n3 thad takes ,o/ac.g prior o £ orma//&ng ard

paé// 5/1//73 Zhe desi gn as a Learn/ng Elerent.




@PZ‘&(I‘/‘/?

777& Zeac her IS L(S/ng Zhese Feww examp/eé of”
Student work as evidence of...

74 6//73 the cartoon 65/‘/}9 crealed éy the student
as a ér/‘a/ge Zhe deacher coul/d...

wWhat are Zhe concepls and Cheories Che teacrier
has been ieac/?/‘ng prior o CAS coork?




ormalis /‘/73 and /%(A/ 1S /?I‘ng

7 he design can noew be transterred Zo a Z.edrn/ng Element cohich 15 reviewed,
discussed, paé//shea/ and z‘aag/ﬂ‘ , Chen reviecoed once more and c/*/angeS rmade .

™~

TEACHER RESOURCE

4
N

Problematising zoos through 'Zoo' by Anthony

Browne

Rita van Haren

Analysing the visuals
Add two more columns to the retrieval chart. Students record the effects
of the use of colour, framing, demands and offers, and line. For example
in the table students might record that the sombre colours make the
animals seem sad. The bright clashing colours suggest the humans are
clashing with natuge and evoke a cool response from the reader. The
framing suggests caging while the lack of framing suggests freedom. The
framing also identifies groups and group identity — humans and animals.
When the humans become more animal like, they too aze framed as a
group. The demands make you look at the eyes first when you look at the
image. They gorilla image demands empathy. The humans are on the left
hand side (given) and the animals are on the right hand side (new). The
information we know (given) is that zoos ate for people. The new
information is that zoos are not for animals

Text User

LEARNER RESOURCE

4
N

Zoos are not really for animals

Rita van Haren

‘What do the visuals do?

Animals

Colour

Framing

Demands and Offers

Line

Focus on left and right sides
of each double page spread

Positioning the audience
‘Through an individual written reflection students respond to questions
about the effects of the visuals on the reader.

Students use a T Chast to analyse the positives and negatives of zoos
based on the information presented in Zoo.

_'Luuma_$.“

How does it affect us?

What do you think about the animals in Zoo?

‘What do you think about the humans in Zoo?

Are they happy or sad? Why? Why not?

‘Why has the author made these choices to present the people and animals
in this way? Record all the positive and negative messages/ideas about

e T




The review and cr/i/?ae of an eX/Sf/hﬂ deélgn-' ‘ We are critical fHends .‘
In the context of Ledrn/‘ng 5y Deé{gn, Zeac hers become peer ~coaches and

mentors of each other.
As you create your intial Placemad designs, and /ader Learnng Elements, you ell
be asked Zo review, comment and cr/i/?ae Zhe deélgns of youtr CO//eagae\S .

Fél‘/)?d/ 1S /‘/73 arnd /%zé/ 1S /7/‘/?3




( epre\S enf/‘ng & COMMé(n/CdZ‘ /‘/73

4 leac hrer—resSearc rer 7[7//)76 an 1nlervieew eoilh a leachrer COnCern/‘ng Aher
metlt moda/ /oraci/ce and wse of the Knoa)/eafge Processes of [.earn/ng 5}/
De\S/gn. This Short £/ then becormes a durable artefuct thad can be wsSed

by the Ceacher and others Co discuss and reflect on.




K epres eniinﬁ & cOmman/caZ‘/ng

In tAis /'Mage we See Anne Dunne preéenf/ng a video of her Students wor(/ng
on activities c/eSlgnea/ 4(5//?3 Zhe Know/ea/ge Processes of Learn/ng éy Deé{gn.

nnnnnnnnnnnnn — g

4/0/73 with aboud Ffordy of Aer CO//ed3d85 From Che Lea/‘n/ng éy De\s{gn project Anne
Dunne toas presenting fer ork to several Aundred Zeachers, acaderncs and scholars
frorr all rownd the world ad an internadional conference. Anne dreco on evidence £ronr
her practice o support her viecw that Che Condepfaa//él‘ns and /4/7&/}/5//73 Knoa)/ea/ﬂe
Processes were at the feart of deeper /ea/-n/ng Ffor Aer students as cwell as p/‘ow‘a//ng
a means Ffor Stronger and more sustaned engagement. Wer presentation was articulate,
professional and cOmpe///nﬂ, her clams well supported and dermonstrated.



( epﬁeé enf/‘nﬁ & COMMé(n/caZ‘ /723

In /s Series of //yzages we See leachers Frorr an ﬂemenz‘ary School in
Awustralia imolved in a Lea/-n/‘ng Ay De\s{gn professiona/ developrent a)o/‘éS/?op
organ/Sea/ and Ffacilitated 5}/ Zhe Five leachers Fronr ZAns sSchoo! who were part

of the researchH proJeCf .

The teachers can be Seen u©Using 2he same Cools - Placemat, post-it-notes and
group discussions — that were wsed in Zhe reSearch—woréS/?op\s . The teachers
orgamsed and facilitaded Chis Full-day professional coorkshop without support
Frorm Che research Ceart. 777ey Aave Saéée?aenf/y facilitated Chree rore
wor(é/’/opé eoth Cheir CO//eagaeS i

777/5 p/?enomenon OGS Common aCross all research sites.



( epﬁeé enf/‘nﬁ & COMMé(n/caZ‘ /723

Crucial 2o 2he ' K epresenting and cOMML(n/aaZ‘/ngs agenda s 2he need Zo be a
Zeac her—researcher. Withotd the wlefacts of practice, the #ilms, Che
phctographs (of st about everylhing CAa moves or not in the classroon an
éeyona’> y audio recordings, the Placemals, /e rough hand-dracon notes, the
Learn/ng Elements, the examples of student work ( evidence), interviews toith
Students then the task of repreéenz‘/ng and cOmman/caz‘/ng what —h1appened—Howw
'S /‘MPOSSIAA/Q.

Being a leac her—researc her reans payfng Syéiemdf/c allention o your practice
and cqu‘ar/ng and co//ecz‘/ng ardefacts of that practice +for czncz/ysis and
discussion.




